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Aim

The purpose of this Teaching & Learning policy is to promote consistent practice and ensure clarity of purpose. It is an opportunity to reflect upon aspects of our practice that, as a school, we hold to be effective.

The success of any curriculum is through the delivery of high-quality teaching and learning opportunities. This is at the heart of everything we do at Newbury School and the use of a variety of learning and teaching methodologies is an essential feature of our curriculum. As our curriculum is designed to meet the individual interests of our students. The curriculum is aligned with our motto giving the students ‘a hope and a future’  so it is imperative that we prepare students for their future and so therefore supports the students in obtaining Functional Skills, GCSEs and where possible vocational skills. Through our provision students will have the opportunity to complete ASDAN short courses and Work Experience qualifications. Our partnerships allow us to not only model building positive relationships with others in the community but also add to the students’ learning experiences.

A wide range of teaching strategies are implemented by staff including active learning, cooperative group work, text-based work, practical work, use of ICT to support and enhance learning and outdoor learning. In all subjects, it is imperative that we employ critical multiculturalism ensuring that students experience a range of cultures and also see themselves in their curriculum. This cultural capital encourages the holistic engagement of our students. Students should feel a part of and not apart from the curriculum. Teachers should be careful to choose resources which reflect different aspects of society and develop critical thinking in lessons. 

Teachers are expected to:
· Show outstanding knowledge and passion for their subject area.

· Know their impact – evaluate the effect they are having on students learning and adjust teaching accordingly.

· Be skilled in formative assessment practices, assessing students’ progress thoroughly throughout the lesson, changing the course of the lesson as appropriate.

· Identify what students know, and what they need to do to improve in the different aspects of the subject

· Use assessment data, assessment of current performance & assessment objectives to plan effective lessons
· Use ICT to support the learning of students
· Set clear intentions that students understand

· Provide students with appropriate and timely written or verbal feedback that will develop incremental beliefs.
· Differentiate the work appropriately to effectively challenge all learners.

· Challenge and inspire students, expecting the most of them, so as to deepen their knowledge and understanding

· Use methods which enable all students to learn effectively

· Manage students well and insist on high standards of behaviour

· Use time, support staff, technology and other resources effectively

· Recognise and act upon any differences in the standards of achievement or progress made by different groups of students, for example to include: Pupil premium, Race, disability, gender, age, religion & belief and sexual orientation. (protected characteristics – Equality Act 2010)

· Take responsibility for their own professional learning.

· Generate reports that reflect the progress of students


Senior leaders are expected to:
· Have a clear and ambitious vision for providing high-quality, inclusive education to all pupils
·  Celebrate achievement and have high expectations for all pupils
· Hold staff and students to account for their teaching and learning 
· Plan and evaluate strategies to secure high-quality teaching and learning across school
· Manage resources to support high-quality teaching and learning
· Provide support and guidance to other staff through coaching and mentoring Input and monitor the impact of continuing professional development
·  (CPD) opportunities to improve staff’s practice and subject knowledge 
· Promote team working at all levels 
· Address underachievement and intervene promptly


Support staff are expected to:
· Know students well and differentiate support to meet their individual learning needs
· Support teaching and learning with flexibility
· Meet expectation set out in this policy considering all student needs as outlined by the EHCP






Students at our school are expected to:
· Take responsibility for their own learning, and support the learning of others where possible
· Meet expectations for good behaviour for learning 
·  Attend all lessons and be ready to learn
·  Be curious, ambitious, engaged and confident learners and if not seek appropriate help from appropriate help from adults in their environment
· Know their targets and make effort to improve on them
·  Give their best effort and focus on their work
 

Planning

At Newbury School, we follow a cross curricular approach to learning where some subjects are taught through a topic or theme and some are covered as discrete subjects. However each course delivered allows for each student to develop their skills through the competencies based model. These include independence and aspiration, autonomy and advocacy, choices and influence. Lessons are designed to give students the opportunity each term to develop on one or two of these skills.

At Newbury regular staff meetings are used to discuss various aspects of the curriculum and ensure consistency of approach and standards.

Schemes of Work (termly plans) are submitted to the Quality of Education team in the last week of the current term for subsequent term.

EHCP’s are used to plan the schemes of work ensuring all student needs are met, that lessons are engaging and easily accessible. Weekly reports for English, Mathematics and foundation subjects are completed each week. Reports are based upon previous assessment data, pupil need, attitude to learning and subject expectation. At Newbury School we are committed to raising standards of basic skills. By basic skills, we mean the ability to read, write and speak in English and to use Mathematics at a proficient level to facilitate learning across the curriculum.

Subject leaders have a variety of roles. These include:
· taking the lead in policy development and the production of schemes of work designed to ensure progression and continuity in their subject throughout the school;
· supporting colleagues in their development and implementation of the scheme of work, and in assessment and record-keeping activities;
· monitoring progress in their subjects and advising the Head teacher on action needed; taking responsibility for the purchase and organisation of central resources for their subjects;
· keeping up-to-date through reading and attending relevant courses.


Teachers ensure breadth and balance to the curriculum and endeavour to make use of cross curricular opportunities to enhance

Teaching

Lesson Delivery
Each lesson should follow a learning journey designed to promote critical thinking and build on the learning the students already have. Lessons should be planned and delivered in a sequential manner, with the schools power point template as a guide for delivery. This is broken down in the following areas as seen below.

A lesson, depending on the needs of the child, will be structured in the following way:

Hook 
This aspect of the lesson is to show Video/Music/Art/Quote/Object/Thunk to engage learners and links to previous or new learning.

Recap Activity
The purpose of this aspect of the lesson is to reflect on previous learning from the last lesson to consolidate learning, address any misconceptions and provide a link to the learning to take place in the present lesson. 

Title 
During the aspect of the lesson, the learning objective will be shared, as well as key words and expected outcomes.

Introduction
The aspect of this lesson is used to introduce to the students the new concepts or ideas they will be learning. 

Modelling
Once the new concept or idea has been introduced, the application of learning will need to be modelled to students.

Applying New Learning
Students are then to be given the opportunity to apply new learning with a high level of support. This can be completed as a whole class group or in smaller groups. 

Activity
The aspect of this lesson is to give the students the opportunity to apply new learning independently. It may be found that, based on the needs of the student, the main activity may need to be completed by the students in pairs or with the support of the teacher or learning support assistant. 

Mini-plenary
This review of learning will take place during the main activity to assess the progress of the students’ learning. The teacher may decide to facilitate this half way through the main activity or when the need for a mini-plenary has been identified, for example if many students have misconceptions.  

Plenary – Return to the Why
During the aspect of this lesson, the teacher will ‘return to the why’ and facilitate reflections with the students regarding what they have learnt and why they have learnt the new concept or idea.

Knowing the students

Knowing your students enables you to assess their needs and effectively raise their expectations. When is their engagement drifting? Why might this be happening? Do they need some help or should you leave them to figure this out? These questions can only really be answered if we know our students well.

Learners need a trusting, fair and safe environment that acknowledges that they ‘may not know’ and will make errors in learning. Learning takes time but one of the teacher’s roles is to maximise the efficiency of the time available, to provide many opportunities to learn the same idea over time, and to ensure time is spent on learning and not merely doing ‘something’.



High levels of Challenge

Appropriate challenge ensures that students have high expectations of what they can achieve. What we think about is what we will remember and thinking ‘hard’ is more likely to produce long-term retention.

Engagement

We need our students to engage in what is happening within the classroom. Lessons must get off to a flying start, with students purposeful from the beginning. Due to the needs of our students, it is essential for us to use a range of strategies to promote student engagement.


[bookmark: page4]Explanation & modelling

It is critical that new material is effectively explained in order for students to be able to move to other aspects of the learning process. If not, often you will find yourself returning to further explanations or students will need to look elsewhere for additional support. Once information has been explained to students, they need to know what to do with it. The best way for students to see what to do is for an expert to model the process. The emphasis of the modelling stage is on building procedural knowledge.

Opportunities for independence 

Within this stage, students should be completing activities that have been carefully designed to allow application and intelligent practice of key principles. Intelligent practice is designed to develop the thinking process rather than a repeated mechanical activity. Many of our students have low self-esteem and so it is important for them to be given the appropriate amount of guidance and support to facilitate independence.


Effective questioning

Questioning is a key part of what takes place in the classroom. Effective questioning can spark discussion, assess current performance and provide deeper levels of challenge. Through expert questioning, we can force our students to think. This is a key part of the learning process. We are far more likely to transfer something to long-term memory if we think about it. Effective questioning can also ensure that students are accurately using subject specific language within their answers.

Skilled questioning can be used to assess current performance. These ‘hinge’ questions, on which the next stage in the lesson depends, should be carefully planned in order to assess if students are ready to move on as well as diagnosing potential misunderstanding.

Marking and Feedback

Effective marking and feedback is crucial in order to determine the next steps a student needs to take and in communicating these appropriately. Sound marking and feedback practices lead to high levels of differentiation as students work on the particular content or skill that will move them forward. Once a fortnight a deep marking will take place where a marking sticker will be generated so that  students can improve on a specific aspect of their learning. This will provide personalised opportunities for students to respond specifically to their weaker areas giving them the confidence to improve.

Formative assessment of student performance

This will enable the effective scaffolding of next steps within the lesson and beyond. Formative assessment is a means to consider the improvement in performance that a student is making. Expertly used it will enable a teacher to judge where next to take the lesson.

It is important to acknowledge that learning takes place over time. We need to reflect on this carefully as teachers and consider how we will change this improved performance into learning.

Remote Learning (when applicable)

Due to the pandemic, there are times when students may be accessing remote learning. To support with this, English and Maths lessons will be provided to students who are shielding through Zoom. All lessons (English, Maths, History, Geography, PSHE and Art) will be provided weekly for students to access resources. Under each topic, the material folder will need to indicate the week and group the work is for, showing the sequence of learning.  
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Management of Teaching & Learning

It is important that teaching and learning is monitored in order to ensure that all students receive the best education that can be provided.


The monitoring of teaching and learning

Formal Observations

Formal lesson observations take place as part of the appraisal cycle. Staff will receive constructive feedback on their performance. Feedback will highlight particular areas of strength as well as any areas that may need attention.

Informal Arrangements

Other observations may take place during the year. These may be more informal observations, peer observations to aid professional learning, or subject leaders monitoring the teaching and learning taking place within their department.

Learning Reviews

Learning reviews consist of the monitoring of books or other evidence relating to each subject area. Feedback will again highlight particular areas of strength as well as any areas that may need attention.

Team Teaching
As a means of support and to constantly improve opportunities for effective practice, teachers will form the buddy system. This is in order to provide essential support and demonstrate good practice by emulating to other staff members the expectations and strategies that may be used.

Common Planning Time 
Teachers plan lessons for their students in groups, in this way activities, schemes of work and teaching strategies can be shared showing best practices. This also ensures quality lessons are created with students at the centre.


CPD Sessions
Weekly CPD sessions will be undertaken giving staff the tools in order to show best practice and suitable learning theories that can help improve their practice.

Timeline

The timeline for lesson observations and learning views are disseminated to staff at the beginning of each term.

Additional observations may take place to provide support for new staff and for staff earlier in their career.


If an observation (formal or informal) is considered to demonstrate outstanding practice this colleague should be encouraged to do one or more of the following:

· Lead a workshop – dept. or whole school
· Conduct peer observation; be encouraged to buddy up with a colleague
· lead or participate in coaching / mentoring
· Summarise a book or a piece of research pertinent to the subject
· Undertake Action Research and feedback to staff

Concerns

If the lesson is a cause for concern the member of staff must be made aware. This applies to all types of lesson observation both formal and informal.

The observer will meet the teacher to:
· give clear feedback about the nature and seriousness of the concerns;
· give the teacher the opportunity to comment and discuss the concerns;
· Discuss any support that may be required

The observer must meet with their appraiser to inform them of the concerns that have been raised. Through discussion with their appraiser it will be
· agreed any support* that will be provided to help address the specific 
	concerns;

· make clear how, and by when, progress will be reviewed. This will include 	further lesson observations.



A repeat formal lesson observation should take place (this will then form part of the appraisal process) within two weeks in order to gather further evidence and inform any support that will follow.

If any lesson is observed that raises ‘serious concerns about the progress/ safety of students’ then a support programme must be put into place.

    Support package might include:
· SLT involvement and support mechanisms triggered at a departmental level.

· The teacher being able to undertake peer observations; pairing with a 
	colleague whose teaching is judged to be excellent.

· Team teaching.

· Teacher being assigned a peer mentor.

· Lesson by lesson scrutiny of lesson plans and work by SLT.

· Time limited period of support after which further procedures may be 
	necessary.

· Further professional learning opportunities

Newbury School Home Learning and Remote Access Provisions

The Provision

Education at home has many challenges and this document serves as a point of control for home learning and remote education offered here a t Newbury School. The home learning and access provision takes into consideration safeguarding, curriculum design, pedagogy, SEND and the evaluation of the impact of the provision. Outside of lockdown there are students who may come into our care who may find it increasingly challenging to engage in the classroom and actively shy away from it. Hence an alternative education strategy is provided in the form of home learning. To ensure the quality of learning that is provided to these learners and those using the virtual learning environment (VLE) is in line with the proposed EIF and Ofsted framework a clear and effective monitoring and feedback system has been designed. This will support our staff in delivering quality lessons and encourage learning in our students. With this in mind, concepts in lessons will be explored, where appropriate modelling of key ideas can occur, stretching and challenging our learners with open ended questions and providing immediate feedback.


Curriculum Delivery

 The core values and principles for our home learning provision reflect those of the in school provision. Creating a discovery and constructivist classroom to promote learning through our planned curriculum. The online platform that the school uses is google classroom to record and collect all work completed by pupils. In cases where students are unable to access the VLE, home learning will occur and arrangements will be made for a member of staff to teach that pupil at home. 

Methods Proposed for Home Learning and remote access include:
· Blended learning
· Live lessons (where possible)
· Pre-recorded lessons
· Home teaching
· Online platforms for Quizzes 

The number of hours proposed for lesson delivery, where applicable can be seen below;

	Key Stage
	Hours

	3
	3-4

	4
	4-5

	Post 16
	4-5
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